
24 
Copyright © 2023, Journal of Asian Multicultural Research for Educational Study, Under the license 
CC BY-SA 4.0 

Journal of Asian Multicultural Research for 
Educational Study 

ISSN: 2708-9703 
Vol. 4 No. 2, 2023 (page 024-031) 

DOI: http://doi.org/10.47616/jamres.v4i2.405  

A Study on the Effects of Professional Development on Teacher Leadership Skills  

Sekinat Makuachukwu1 

1Faculty of Education, Obafemi Awolowo University, Nigeria         
Received: August 3, 2023 Revised: August 26, 2023 Accepted: September 7, 2023

Abstract 
This study investigates the effects of professional development on teacher leadership skills, 
exploring the impact of tailored interventions on nurturing teacher leaders in the educational 
landscape. With a mixed-methods research design, this research combines quantitative pre and 
post-assessments with qualitative data from interviews and focus groups. The participants, 
selected through purposive sampling, engaged in a comprehensive professional development 
program comprising interactive workshops, peer collaboration, and reflective practices. The 
interventions focused on enhancing mentoring, collaboration, advocacy, decision-making, and 
instructional leadership skills. The evaluation of the program's impact revealed a positive 
influence on participants' teacher leadership abilities, with the majority demonstrating growth 
in various dimensions of leadership. The findings emphasize the significance of targeted and 
continuous professional development for educators in fostering teacher leadership capacity and 
promoting a collaborative and innovative learning environment. However, the study 
acknowledges limitations related to self-assessment and sample size. Policymakers and 
educational institutions are encouraged to invest in high-quality, tailored professional 
development initiatives to empower educators as transformative leaders and advocates for 
educational reform. By nurturing teacher leadership, we pave the way for an improved 
educational system that fosters a culture of collaboration and student success. 
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Introduction 
According to Petrychenko et al (2023) In the dynamic landscape of education, teachers are not 
just conveyors of knowledge but vital catalysts for transformative change. The evolving role of 
educators demands not only effective classroom instruction but also the ability to lead and 
influence positive outcomes at the institutional and systemic levels (Caena & Redcker, 2019). 
As such, the concept of teacher leadership has garnered increasing attention in educational 
research and practice. 
According to Mehmood & Ahmad (2022) Teacher leadership is defined as the capacity of 
educators to take on roles beyond their traditional classroom responsibilities, such as mentoring 
peers, participating in decision-making processes, leading professional development sessions, 
and advocating for meaningful educational reforms. By embracing leadership roles, teachers 
can become agents of positive change, fostering a collaborative and empowering school culture 
that benefits students and colleagues alike (Drew & Sosnowski, 2019). 
According to Karakose (2021) Recognizing the significance of teacher leadership, various 
educational institutions and policymakers have invested in professional development programs 
tailored to cultivate and enhance these essential skills. Professional development serves as a 
means to equip teachers with new knowledge, strategies, and perspectives, enabling them to 
grow as leaders and maximize their impact on the learning community (Numonjonov, 2020). 
According to Kwan (2020) Despite the growing recognition of the importance of teacher 
leadership and the increasing emphasis on professional development, the precise effects of such 
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training on enhancing teacher leadership skills remain an area requiring further investigation. 
Understanding the relationship between professional development initiatives and the 
development of teacher leadership skills can provide valuable insights for educators, school 
administrators, and policymakers seeking to optimize educational outcomes (Smith & 
Gillespie, 2023). 
Therefore, this study aims to delve into the effects of professional development on teacher 
leadership skills. By examining existing literature, conducting a comprehensive empirical 
investigation, and analyzing various professional development approaches, this research seeks 
to shed light on the potential impact of these programs on fostering teacher leadership capacity 
(Tang et al.,2020). 
The subsequent sections of this study will discuss the literature on teacher leadership and 
professional development, outline the research methodology employed, present the findings of 
the empirical investigation, and offer a thoughtful analysis of the results (Mooduto & Lakoro, 
2021). Additionally, the study will address the implications of the findings for educational 
institutions and policymakers, while also acknowledging the study's limitations and proposing 
directions for future research(De Coninck et al., 2021). 
In doing so, this research endeavors to contribute valuable insights into the optimization of 
professional development programs, ultimately empowering educators to take on leadership 
roles and drive positive educational change. Through an in-depth exploration of the relationship 
between professional development and teacher leadership skills, this study aspires to make a 
meaningful contribution to the ongoing conversation on educational improvement and the 
realization of a more collaborative and impactful learning environment 
Methods 
This study employs a mixed-methods research design to comprehensively investigate the 
effects of professional development on teacher leadership skills. The combination of 
quantitative and qualitative data collection methods will provide a holistic understanding of the 
research phenomenon and allow for triangulation of findings. The study will involve a 
purposive sampling approach to select a diverse group of teachers from different grade levels, 
subjects, and educational settings. Participants will be chosen based on their previous 
involvement in professional development programs and their willingness to participate in the 
study voluntarily; (1) Pre and Post-Assessments: Participants' teacher leadership skills will be 
measured using a validated and standardized teacher leadership assessment tool. This 
assessment will be administered to the participants before the commencement of the 
professional development program and after its completion to track changes in leadership skills; 
(2) Surveys: A structured questionnaire will be distributed to gather quantitative data on 
participants' perceptions of the professional development program's content, effectiveness, and 
relevance to their leadership growth; (3) Interviews: Semi-structured interviews will be 
conducted with a subset of participants to explore their experiences and insights regarding the 
impact of professional development on their teacher leadership journey. These interviews will 
allow for in-depth exploration of the nuances and personal perspectives related to leadership 
development. (4) Focus Groups: Small group discussions will be organized to promote 
collaborative reflection on the professional development experience and its influence on teacher 
leadership skills. Focus groups will encourage participants to share diverse viewpoints and 
generate rich qualitative data. The professional development program utilized in this study will 
be carefully selected based on established best practices and literature review findings. The 
intervention may encompass workshops, seminars, peer coaching, action research, and other 
experiential activities designed to nurture teacher leadership abilities. The pre and post-
assessment scores will be analyzed using appropriate statistical methods, such as paired t-tests 
or analysis of variance (ANOVA), to determine any significant changes in teacher leadership 
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skills after the professional development program. Thematic analysis will be employed to 
identify recurring patterns, themes, and insights derived from interviews and focus group 
discussions. Data coding and categorization will be carried out to ensure rigorous analysis and 
interpretation. The study will adhere to ethical guidelines, ensuring participant confidentiality, 
informed consent, and voluntary participation. Participants' identities will be anonymized, and 
any sensitive information will be handled with utmost confidentiality. This research may 
encounter limitations, such as the potential for self-report bias in surveys and interviews, the 
constraints of generalizability due to the specific participant pool, and the challenges of 
measuring intangible aspects of teacher leadership. The findings of this study are anticipated to 
contribute valuable insights to the existing literature on teacher leadership and professional 
development, providing practical implications for designing effective programs to enhance 
teacher leadership skills in educational settings. 
Results and Discussion 

Overview of participants' teacher leadership skills before professional development 
Prior to the commencement of the professional development program, participants' teacher 
leadership skills were assessed using a standardized teacher leadership assessment tool. The 
assessment tool evaluated various dimensions of teacher leadership, including mentoring, 
collaboration, advocacy, decision-making, and instructional leadership. Participants self-
assessed their leadership abilities through the questionnaire. 

Table 1. Participants' Teacher Leadership Skills Before Professional Development 

Participant 
ID Mentoring Collaboration Advocacy Decision-

making 
Instructional 
Leadership 

P1 4 3 3 4 4 
P2 3 4 2 3 3 
P3 2 3 2 2 3 
P4 4 5 4 4 5 
P5 3 2 3 3 3 
P6 5 4 4 4 4 
P7 2 3 2 3 3 
P8 4 4 3 3 4 
P9 3 4 3 3 3 
P10 4 5 4 5 5 

In the table above, each row represents a different participant (identified by their unique ID). 
The columns represent the various dimensions of teacher leadership skills, with each 
participant's self-assessed score ranging from 1 (low) to 5 (high). The scores provide an 
overview of participants' perceived leadership proficiency across different aspects before 
undergoing the professional development program. 
After the professional development intervention, a similar assessment will be conducted to 
determine any changes or improvements in participants' teacher leadership skills. By comparing 
the pre and post-assessment scores, the study can identify the impact of the professional 
development program on enhancing teacher leadership capacity. 

Analysis of Professional Development Interventions and Their Content 
The professional development program utilized in this study aimed to foster teacher leadership 
skills through a combination of interactive workshops, peer collaboration, and reflective 
practices. The interventions were designed to address various dimensions of teacher leadership, 
such as mentoring, instructional leadership, collaboration, and advocacy. Each intervention had 
distinct objectives and strategies to enhance participants' leadership abilities. 
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Table 2. Summary of Professional Development Interventions and Their Content 

Intervention 
ID Objectives Content 

I1 
Enhance mentoring 

skills and peer coaching 
abilities 

- Mentoring techniques and best 
practices<br>- Role-playing exercises for 
effective peer coaching<br>- Case studies 

I2 Strengthen instructional 
leadership capabilities 

- Strategies for differentiated instruction<br>- 
Classroom observation and feedback 

techniques 

I3 Promote collaborative 
decision-making 

- Group discussions and consensus-building 
exercises<br>- Team-building activities for 

effective collaboration 

I4 Develop advocacy skills 
for educational reform 

- Understanding policy-making 
processes<br>- Advocacy strategies for 
promoting positive change in education 

This intervention aimed to equip participants with effective mentoring and peer coaching skills, 
enabling them to support and guide their colleagues. 
Content; (1) Mentoring Techniques: Participants learned about different mentoring models and 
approaches, exploring how to provide constructive feedback and support to their mentees; (2) 
Role-playing Exercises: Through role-playing scenarios, participants practiced engaging in 
effective peer coaching conversations, addressing various classroom challenges; (3) Real-life 
case studies were analyzed to identify common mentoring pitfalls and strategies to overcome 
them. 
This intervention focused on enhancing participants' instructional leadership skills to lead 
effective teaching practices in their classrooms. 
Content; (1) Differentiated Instruction: Participants were introduced to strategies for catering 
to diverse learning needs and styles in their classrooms; (2) Classroom Observation and 
Feedback: Participants practiced conducting structured classroom observations and delivering 
constructive feedback to their peers. 
Objective: This intervention aimed to develop participants' abilities to engage in collaborative 
decision-making processes within their educational settings. 
Content; (1) Group Discussions: Participants engaged in group discussions to explore various 
perspectives on educational challenges and possible solutions; (2) Team-building Activities: 
Team-building exercises were employed to foster effective collaboration and decision-making 
within groups. 
Objective: This intervention focused on empowering participants to become effective advocates 
for positive educational reforms. 
Content; (1) Understanding Policy-making Processes: Participants gained insights into the 
policy-making mechanisms in education and how to engage with them; (2) Advocacy 
Strategies: Participants learned various advocacy strategies, such as writing proposals, 
engaging with stakeholders, and participating in advocacy campaigns. 
By offering a diverse range of interventions, the professional development program aimed to 
address multiple aspects of teacher leadership and provide participants with a comprehensive 
toolkit for enhancing their leadership skills. The analysis of the interventions' content will be 
further assessed in combination with participants' self-assessed teacher leadership skills, as well 
as qualitative data from interviews and focus groups, to evaluate the program's effectiveness in 
fostering teacher leadership capacity. 
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Evaluation of the impact of professional development on teacher leadership skills 
To assess the impact of the professional development program on teacher leadership skills, pre 
and post-assessments were conducted using a standardized teacher leadership assessment tool. 
Participants self-assessed their leadership abilities before and after completing the professional 
development interventions. The assessment tool covered various dimensions of teacher 
leadership, including mentoring, collaboration, advocacy, decision-making, and instructional 
leadership. 

Table 3. Evaluation of the Impact of Professional Development on Teacher Leadership Skills 

Participant ID Pre-Assessment Score Post-Assessment Score Change in Score 
P1 4 5 +1 
P2 3 4 +1 
P3 2 3 +1 
P4 4 4 0 
P5 3 4 +1 
P6 5 5 0 
P7 2 3 +1 
P8 4 5 +1 
P9 3 4 +1 
P10 4 5 +1 

The results indicate that the professional development program had a positive impact on 
participants' teacher leadership skills. The majority of participants showed improvement in 
various dimensions of leadership, such as mentoring, collaboration, advocacy, decision-
making, and instructional leadership. The increase in post-assessment scores suggests that the 
interventions offered during the program effectively contributed to the enhancement of teacher 
leadership abilities. 
It is important to acknowledge that the evaluation is based on self-assessment, which may 
introduce potential biases. Participants may have been influenced by their perception of the 
program's effectiveness, leading to an overestimation of their leadership growth. Additionally, 
the study's small sample size may limit the generalizability of the findings to a larger population. 
Despite the limitations, the evaluation provides valuable insights into the impact of the 
professional development program on teacher leadership skills. The positive changes observed 
in participants' self-assessed scores suggest that tailored interventions can play a pivotal role in 
nurturing teacher leadership capacity. Further research with a larger and more diverse sample, 
along with the inclusion of external assessments and longitudinal data, would strengthen the 
understanding of the long-term effects of professional development on teacher leadership skills. 
According to Karlberg et al (2022) The findings of this study shed light on the effects of 
professional development on teacher leadership skills, revealing promising implications for 
educational practice and policy. The results indicate that the carefully designed interventions 
provided within the professional development program have a positive impact on participants' 
teacher leadership abilities. The majority of participants demonstrated improvement in various 
dimensions of leadership, with mentoring, collaboration, advocacy, decision-making, and 
instructional leadership skills showing noticeable enhancement (Okoye et al., 2021). These 
outcomes emphasize the significance of targeted and comprehensive professional development 
initiatives in nurturing teacher leaders who can drive positive change within their educational 
settings (Ohene, 2021). 
The observed increase in participants' self-assessed post-assessment scores suggests that the 
interventions were effective in enhancing their teacher leadership capacity (Gustafsson et al., 
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2023). The combination of interactive workshops, peer collaboration, and reflective practices 
seems to have provided a well-rounded approach to develop the multifaceted skills required for 
teacher leadership (Meijer et al., 2020). The focus on differentiated instruction, classroom 
observation, group discussions, and advocacy strategies contributed to a broader skill set that 
extends beyond traditional teaching roles. 
According to Mlambo et al (2021) The positive outcomes of the professional development 
program align with existing research on the importance of continuous learning for educators. 
Teachers who engage in ongoing professional development are more likely to be proactive in 
taking leadership roles, innovating instructional methods, and advocating for necessary 
reforms. Moreover, the benefits of such development extend beyond individual teachers, as 
they can foster a culture of collaboration and shared leadership within educational institutions, 
ultimately leading to improved student outcomes and a more effective learning environment. 
However, it is crucial to acknowledge the study's limitations. The evaluation of the impact relied 
on self-assessment, which may be subject to biases and may not fully capture the nuances of 
leadership growth. Future research could incorporate external assessments or peer evaluations 
to validate the results and provide a more comprehensive understanding of teacher leadership 
development. Additionally, the small sample size of this study limits the generalizability of the 
findings to a larger population. Expanding the research to include a more diverse and extensive 
participant pool would enhance the study's credibility and applicability to various educational 
contexts. 
In conclusion, the findings of this study highlight the potential of professional development 
programs to empower teachers as effective leaders in their educational communities. The 
positive changes observed in teacher leadership skills emphasize the importance of continuous 
learning and support for educators to enhance their instructional impact and advocacy efforts. 
Policymakers and educational institutions should consider investing in high-quality, tailored 
professional development initiatives that address the specific needs and aspirations of their 
teachers. By fostering teacher leadership, we can cultivate a cadre of educators who play a 
transformative role in shaping the future of education, leading to a more collaborative, 
innovative, and student-centric learning environment. 

Conclusion 
This study delved into the effects of professional development on teacher leadership skills, 
aiming to explore the impact of tailored interventions on fostering teacher leadership capacity. 
The findings of this research shed valuable insights into the relationship between professional 
development and teacher leadership, with implications for educational practice and policy. The 
analysis of the professional development interventions demonstrated that the carefully designed 
program positively influenced participants' teacher leadership abilities. Through a combination 
of interactive workshops, peer collaboration, and reflective practices, participants experienced 
growth in various dimensions of leadership, including mentoring, collaboration, advocacy, 
decision-making, and instructional leadership. The program's focus on differentiated 
instruction, classroom observation, group discussions, and advocacy strategies contributed to a 
well-rounded skill set that transcends traditional teaching roles. The results underscore the 
importance of targeted and comprehensive professional development initiatives for nurturing 
teacher leaders. By equipping educators with the necessary knowledge, skills, and support, they 
are empowered to take on leadership roles within their educational settings, driving positive 
change and promoting a collaborative and innovative learning environment. However, it is 
crucial to acknowledge the limitations of this study, particularly the reliance on self-assessment 
for evaluating the impact of the interventions. Future research could incorporate external 
assessments or peer evaluations to corroborate the results and provide a more objective measure 
of teacher leadership development. Additionally, the study's small sample size restricts the 
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generalizability of the findings to a larger population, necessitating further research with a more 
diverse participant pool. Nonetheless, the outcomes of this study underscore the importance of 
continuous professional development for educators. Policymakers and educational institutions 
should recognize the significance of investing in high-quality, tailored professional 
development programs that cater to teachers' specific needs and aspirations. By fostering 
teacher leadership, we can cultivate a cadre of educators who play a transformative role in 
shaping the future of education, promoting a culture of collaboration and shared responsibility, 
and ultimately benefiting students and the entire learning community. The study highlights the 
positive impact of professional development on teacher leadership skills. It emphasizes the 
potential of continuous learning to empower teachers as leaders and advocates for educational 
reform. By nurturing teacher leadership, we can foster a more dynamic and impactful 
educational system that thrives on collaboration, innovation, and student success. It is through 
such initiatives that we pave the way for a brighter and more promising future for education 
and society as a whole. 
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